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2008年に提唱されたOECDのAHELO（Assessment of Higher Education Learning 
Outcomes）プロジェクトが契機のひとつとなった。ニュッシュ（2008）は学習成果の





















































































































(2007) や Braun and Wainer (2007) は付加価値（大学が付与した学力）の測定が困
難とし、Arum and Roksa (2011) はテストと分析の工夫で測定可能とした。全米カレ
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 Abstract 
 
   The aim of this paper is to make an international comparison of three assessment models 
for quality assurance in higher education (HE). They are: the Tuning project in Europe, the 
National Examination for the Assessment of Student Performance (ENADE) in Brazil and the 
VALUE Rubrics in the United States. Our main findings are as follows. In Europe, each 
country has its own quality assurance system and consequently, the curriculum and the level 
of academic achievement vary across countries. In 2000 the Tuning project was introduced 
with the purpose to make the degrees compatible. To this end, it introduced generic and sub-
ject specific competences to be used as reference points for common curricula. Contrasting 
with Europe, in 2004 Brazil introduced ENADE, a national exam for direct assessment of 
learning outcomes and is currently positioned as one of the major criteria for assessing quality. 
It appears that ENADE has contributed to the improvement of overall quality of HE institu-
tions. Different from these two models, in 2007 the United States introduced the VALUE Ru-
brics as a means of assessing student learning outcomes in a more holistic way. This model 
combines the competences as found in the Tuning project and the standardized assessment 
with the use of the scoring sheets. We found that VALUE Rubrics appear to be the most suit-
able model for assessing Japanese HE institutions. When HE institutions need to enhance ac-
countability and assure quality, to develop a universal assessment framework that can facili-
tate the “visualization” of learning outcomes becomes increasingly important. 
